CLASSROOM STRATEGIES FOR MANAGING STUDENTS WITH ATTENTION AND CONCENTRATION DIFFICULTIES, AND/OR PHYSICAL ACTIVITIY LEVELS

1. Develop class routine that will provide predictability and structure to the child’s day.

2. Provide the child with preferential seating near the teacher in a low traffic area of the room.  A well lit classroom with comfortable temperature should be helpful.

3. Allow the child to complete independent assignments in a study carrel to reduce environmental distracters. To help prevent the “singling out” of a particular child, allow all students the opportunity to use study carrels when appropriate.  Fans may also be used in the classroom to create “white noise.”

4. Provide the child with appropriate opportunities to take a break between tasks, such as the assignment of messenger or homework collector. 

5. Do not restrict the child’s recess time because the chance to release excess energy is essential.  Determine alternative means for assignment completion or discipline. An example: rather than keeping a student inside during recess or PE because of misbehavior, allow him to walk or jog around the track while the others have free play or engage in a structured activity.

6. Alternate high and low stimulus activities throughout the student’s day.  Such ancillary subjects as music, PE, or art should be interspersed among basic areas of study which require more intensive concentration (i.e., reading, math).

7. For older students, enrollment in a study skills curriculum is important to teach more efficient study habits and listening skills.

8. Provide the student with a highly structured classroom which follows strict routines, rather than an open or combination classroom situation.  Assessment of teaching styles should also be considered before placement. 

9. The teaching process should involve active participation by the student, as opposed to passive listening.  Reciprocal teaching techniques in which student assume the role of teacher in small groups will help maintain attention and reinforce comprehension of material.

10. Provide the student with visual or verbal cues before introducing new material or requesting response.  Cue attention by walking by the child’s desk or by using a “signal” word to subtly trigger his attention without causing embarrassment.  Similarly, allow the student to communicate via “secret signal” the need for a chance to move around, to blow off steam, etc.

11.  Try to break down lengthy assignments into small units which will provide the opportunity to reinforce “on task” behavior and develop a sense of having completed a task.

12. Try to accept the unevenness of performance and be content to reinforce some efforts even if they do not represent the student’s very best.

13. Whenever possible provide written instructions and assignments (as opposed to verbal only). If written, they can be referred to again later if the student was “tuned out” during the verbal instruction period.  Provide a model or example to refer to for nonreaders. 

14. Create suspense by looking around at the students before asking questions.

15. When asking questions to students, don’t go around the room in order – jump around the room.

16. Use student names in class discussions and lectures.  Example: Roger had 2 pieces of gum & Jo gave him 2 more.  How many pieces of gum does Roger have altogether?

17. Increase the novelty of subjects.  Use different classroom materials or have a child choose who will answer the teacher’s next question.

18. Try to incorporate the child’s interest as much as possible.  For example, a student’s favorite school activity could serve as a reward for the completion of a less popular task(s).

19. Instructions may need to be repeated following each class on an individual basis.  Have the child repeat the directions back to you and when possible, use the problems on the student’s page or book as an example to help ensure his understanding. An assignment book may also be helpful.

20. A clock or timer may be helpful to some students to help designate the beginning of a task and to specify the time at which the task should be completed. 

21. Try to involve volunteers, peers, or older students as tutors.

22. Organization may be improved by listing sequential steps (either by writing, or for younger children, by using pictures) or by providing other environmental cues (e.g., special “incoming” and “outgoing” baskets).

23. Help the child organize his study space.  Have only essential materials on the desk with other items stored in the student’s des, book bag, or pencil box.

24. Use records, tapes, and other tools which have earphones to help the student develop the ability to listen and understand, while at the same time, shutting out conflicting sounds in the room.  

25. Encourage the child to ask questions when he is confused, and praise him when he takes this initiative.  Establishing a positive feeling about asking questions or asking for repetition is essential and will be irreplaceable as he progresses through school.

26. A straight-edge may be useful when reading to help “hold place.”

27. Establish clear rules and consequences for breaking them.  Be firm and consistent.

28. Children with attention deficits work best in 1-to-1 situations & in small groups. They are often at their worst when required to do independent work because of their difficulty staying on task.

29. Games can be used to help to increase attention.  Examples include “Concentration,”          proof reading, word searches, and embedded figures for visual attention to detail.  An example to enhance auditory vigilance is to have a child listen to an oral story and to count the numbers of animals that are mentioned.

30. Behavior management techniques are one of the best ways of helping children with attention and concentration difficulties.  Such children may need to stay on behavioral programs longer than the average student because they tend to readily return to the earlier behaviors.  Nevertheless, the implementation of a token economy or the charting of the child’s progress using stickers or stars frequently proves motivating in improving targeted behaviors.  Some guidelines in constructing a sound behavior management program are as follows:

a. Don’t try to change the whole child at once.  Single out one or two target behaviors to reinforce while ignoring others.

b. Target behaviors should be well defined so that both you and the child know exactly what counts and what doesn’t.

c. Reinforcement should immediately follow the behavior being reinforced.

d. Combine presentation of reinforcers with praise for good effort.

e. Reinforcement intervals should be short initially and lengthened as the child gains experience with the program.

f. Reinforcers may have to be changed periodically in order to avoid saturation.

g. Coordinate with parents so that similar behavior management programs are used at home and at school.

